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ABSTRACT

The global educational landscape faces persistent challenges in effectively
fostering moral character among students, particularly in religious education
where traditional didactic methods often fail to bridge the gap between
theoretical knowledge and practical ethical behavior. This issue is acute in
Islamic education, where subjects like Akidah Akhlak struggle to translate
doctrinal teachings into real-world virtues. Experiential learning, with its
emphasis on active engagement and reflection, offers a promising solution.
This study examines the implementation of experiential learning in Akidah
Akhlak classes at MTs An-Nur Padang, Indonesia, aiming to assess its impact
on character development and identify actionable strategies for Madrasah
reform. Using a qualitative case study design, the research employed in-depth
interviews, participant observation, and document analysis to explore how
experiential learning structured around Kolb’s cycle enhances moral
reasoning and behavior. Data were analyzed through thematic analysis,
triangulation, and content analysis to ensure rigor. Results demonstrated
significant improvements: 70% of students exhibited heightened engagement
through activities like Quranic verse analysis, prophetic storytelling
discussions, and collaborative problem-solving. Assessments revealed
progress across cognitive (understanding ethics), affective (empathy,
discipline), and psychomotor domains. However, challenges included
resource limitations, uneven teacher training, and passive participation
among 20% of students. The study proposes a four-phase framework for
integrating experiential learning in Madrasahs, emphasizing teacher
workshops, low-cost media (e.g., digital storytelling), and policy reforms to
align with Indonesia’s National Education Goals (UU No. 20/2003). This
research contributes to global discourse on moral pedagogy by
contextualizing experiential learning in Islamic education, affirming its
alignment with Prophetic teaching traditions (tarbiyah nabawiyyah), while

highlighting szstemic barriers in under-resourced settin%s.
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Lanskap pendidikan global menghadapi tantangan berkelanjutan dalam efektivitas pembentukan
karakter moral siswa, khususnya dalam pendidikan agama di mana metode didaktik tradisional sering
gagal menjembatani kesenjangan antara pengetahuan teoritis dan perilaku etis praktis. Masalah ini
sangat terasa dalam pendidikan Islam, di mana mata pelajaran seperti Akidah Akhlak kesulitan
menerjemahkan ajaran doktrinal menjadi kebajikan dalam kehidupan nyata. Pembelajaran experiential
(experiential learning), dengan penekanannya pada keterlibatan aktif dan refleksi, menawarkan solusi
yang menjanjikan. Penelitian ini mengkaji implementasi pembelajaran experiential dalam kelas Akidah
Akhlak di MTs An-Nur Padang, Indonesia, dengan tujuan menilai dampaknya terhadap pengembangan
karakter dan mengidentifikasi strategi yang dapat ditindaklanjuti untuk reformasi madrasah.
Menggunakan desain studi kasus kualitatif, penelitian ini memanfaatkan wawancara mendalam,
observasi partisipan, dan analisis dokumen untuk mengeksplorasi bagaimana pembelajaran experiential
yang terstruktur berdasarkan siklus Kolb (pengalaman konkret, observasi reflektif, konseptualisasi
abstrak, eksperimentasi aktif) dapat meningkatkan penalaran moral dan perilaku. Data dianalisis
melalui analisis tematik, triangulasi, dan analisis isi untuk memastikan ketelitian. Hasil penelitian
menunjukkan peningkatan signifikan: 70% siswa menunjukkan peningkatan keterlibatan melalui
aktivitas seperti analisis ayat Al-Qur'an, diskusi kisah keteladanan Nabi, dan pemecahan masalah
kolaboratif. Asesmen mengungkap kemajuan di ranah kognitif (pemahaman etika), afektif (empati,
disiplin), dan psikomotor. Namun, tantangan meliputi keterbatasan sumber daya, pelatihan guru yang
tidak merata, dan partisipasi pasif dari 20% siswa. Studi ini mengusulkan kerangka kerja empat
fase untuk mengintegrasikan pembelajaran experiential di madrasah, dengan menekankan pelatihan
guru, media berbiaya rendah (misalnya digital storytelling), dan reformasi kebijakan agar selaras
dengan tujuan pendidikan Nasional Indonesia (UU No. 20/2003). Penelitian ini berkontribusi pada
wacana global tentang pedagogi moral dengan mengkontekstualisasikan pembelajaran experiential
dalam pendidikan Islam, mengafirmasi keselarasannya dengan tradisi pengajaran kenabian (farbiyah

nabawz’%ah :, sekaligs menzoroti hambatan sistemik di lernbaﬁa denﬁan sumber daza terbatas.

Pembelajaran Berbasis Pengalaman; Pendidikan Islam; Pengembangan
Karakter; Pedagogi Moral; Reformasi Madrasah

INTRODUCTION

The cultivation of student character in Islamic educational institutions,
particularly in Madrasah Tsanawiyah, is a critical aspect of holistic development. The
subject of Akidah Akhlak (Faith and Morality) serves as a foundational pillar in shaping
students' ethical and spiritual values. However, traditional pedagogical approaches often
emphasize rote learning and theoretical instruction, which may limit students'
internalization of moral principles (Vieira & Feldens, 2021; Khansa et al., 2024). The
experiential learning model offers a dynamic alternative by engaging students in active,
reflective, and hands-on learning experiences (Leal-Rodriguez & Albort-Morant, 2019;
Phan, 2024; Salinas-Navarro et al., 2024). This study explores the implementation of
experiential learning in Akidah Akhlak classes at Madrasah Tsanawiyah An-Nur
Padang, aiming to assess its effectiveness in fostering character development. By
integrating real-life applications, collaborative discussions, and reflective practices, this
model encourages students to connect moral teachings with everyday behavior. The
research seeks to demonstrate how experiential learning can bridge the gap between
theoretical knowledge and practical morality, ultimately contributing to the formation of
disciplined, empathetic, and ethically grounded individuals.

The study is grounded in Kolb’s experiential learning theory (ELT), which
posits that learning is a cyclical process involving concrete experience, reflective
observation, abstract conceptualization, and active experimentation (Morris, 2020). This
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model aligns with Islamic educational philosophy, which emphasizes the application of
knowledge (amal) alongside understanding (i/m) (Rosenthal, 2007). In Akidah Akhlak,
experiential learning can facilitate deeper engagement with moral teachings by
encouraging students to analyze real-world ethical dilemmas, reflect on Islamic values,
and practice virtuous behavior in social contexts (Zahrah et al., 2024). Additionally,
social constructivism supports the idea that collaborative learning environments
enhance moral reasoning (Lehtinen et al., 2023). By incorporating group activities and
community-based projects, students internalize values through social interaction and
mentorship (Prihatina et al., 2022). The integration of these theories into Akidah
Akhlak instruction ensures that character education is not merely doctrinal but
transformative, fostering critical thinking and ethical decision-making.

Previous studies highlight the efficacy of experiential learning in moral
education. Research by Lickona (1991) emphasizes that character development requires
intentional practice and reflection, aligning with experiential methods (Suroso & Husin,
2024). Similarly, Firmansyah et al. found that active learning strategies in Islamic
education significantly improve students' moral reasoning (Firmansyah et al., 2024).
Experts argue that traditional lecture-based methods often fail to instill lasting
behavioral change Anderson, whereas experiential approaches promote ownership of
moral values (Anderson et al., 2022). In the Indonesian context, studies by Hakim et al
demonstrate that Madrasahs adopting interactive pedagogies report higher student
engagement in ethical discussions (Hakim et al., 2022). However, gaps remain in
research specifically addressing experiential learning in Akidah Akhlak at
the Tsanawiyah level. This study builds upon these findings by examining how
structured experiential activities such as role-playing, community service, and reflective
journals can enhance character outcomes. By synthesizing global and local perspectives,
the research contributes to a nuanced understanding of culturally responsive moral
education.

Existing studies on experiential learning predominantly focus on secular or
general moral education, with limited exploration in Islamic subjects. For instance,
research by Ben Peretz & Shachar examines experiential methods in science education
(Ben Peretz & Shachar, 2012), while Ritonga et al., Widayanti et al. discusses character
building in public schools (Ritonga et al., 2021; Widayanti et al., 2020). This study
differentiates itself by targeting Akidah Akhlak, a subject uniquely combining
theological and ethical instruction. Additionally, prior works often evaluate short-term
outcomes, whereas this research employs longitudinal observations to assess sustained
character development. Methodologically, earlier studies in Indonesian Madrasahs
(Hasanah, 2020) rely on qualitative case studies, whereas this project adopts a mixed-
methods approach to quantify behavioral changes alongside qualitative insights.
Furthermore, the contextual focus on Madrasah Tsanawiyah An-Nur Padang addresses
regional educational dynamics, offering localized strategies for curriculum enhancement.
By addressing these gaps, the study provides a tailored framework for integrating
experiential learning in Islamic moral education.

Recent data from Indonesia’s Ministry of Religious Affairs indicates that 60% of
Madrasahs still use conventional teaching methods, resulting in passive student
engagement (Malik et al., 2019; Busti et al., 2021). At Madrasah Tsanawiyah An-Nur
Padang, preliminary surveys reveal that 70% of students perceive Akidah Akhlak as
theoretical rather than practical. Suyanto et al. highlight declining moral reasoning skills
among Indonesian adolescents (Suryanto et al., 2023), underscoring the need for
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pedagogical innovation. Meanwhile, schools piloting experiential learning report a 25%
increase in students' prosocial behavior (Kemdikbud, 2021). These statistics justify the
urgency of reforming moral education strategies.

The urgency of this study lies in addressing the moral crisis among youth,
evidenced by rising cases of bullying and ethical apathy (Indainanto & Purba, 2024). By
implementing experiential learning, the research aims to: 1) Evaluate the model’s
impact on character traits like honesty and empathy, 2) Identify optimal experiential
techniques for Akidah Akhlak, and 3) Develop a replicable framework for Madrasahs.
The outcomes will empower educators to transform moral instruction into an actionable,
student-centered process, aligning with Indonesia’s National Education Goals (UU No.
20/2003) to cultivate virtuous citizens.

METHOD

This study uses a qualitative approach with a case study design to explore in-depth
the implementation of the Experiential Learning model in Aqidah Akhlak (Moral
Theology) lessons and its impact on students' character development. Research type,
Descriptive-Analytical: Describes the implementation process and analyzes its
contribution to character formation. Case Study: Focuses on the specific context of MTs
An-Nur Padang.

Subjects: Aqidah Akhlak teachers, students, and the madrasah principal. Objects:
The implementation process of the Experiential Learning model concrete experience,
reflective observation, abstract conceptualization, active experimentation and its impact
on students' character.

Data Collection Techniques: 1) In-Depth Interviews: Teachers and students to
understand perceptions, challenges, and outcomes of implementation. 2) Participant
Observation: Classroom learning activities and experience-based projects, 3)
Documentation: Lesson plans (RPP), student reflection journals, video recordings, and
moral assessment records.

Data Analysis Techniques: 1) Thematic Analysis, identifies patterns from
interview transcripts, observation notes, and documents. 2) Triangulation, cross-verifies
data by comparing interviews, observations, and documents. 3) Content Analysis:
Evaluates curriculum documents and student journals to assess character development.
Research Instruments: 1) Structured/semi-structured interview guides, 2) Observation
sheets (checklist for experiential learning activities). 3) Document analysis guidelines.

RESULTS&DISCUSSION

The data obtained by the researcher through interviews, observations, and
documentation regarding the implementation of the Experiential Learning
Model at MTs An-Nur Padang are as follows:

Planning the Experiential Learning Model in Akidah Akhlak (Faith & Ethics) for
Student Character Development at MTsS An-Nur Padang

Planning is a systematic process to determine objectives, targets, and strategies
needed to achieve predetermined goals. It involves analysis, identification of needs, and
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appropriate solutions so that the intended outcomes align with the plan. In the context of
learning, planning refers to the process of designing teaching methods, approaches,
media, and assessment techniques within a specified timeframe to achieve learning
objectives.

Based on findings from interviews, observations, and documentation, the steps
taken by the Akidah Akhlak teacher before starting the learning process are as follows:
Preparing teaching tools such as lesson plans, syllabi, semester programs (promes), and
annual programs (Prota), Analyzing teaching materials, learning models, and media to
be used, developing lesson plans.

Referring to regulation of the Minister of Education No. 22 of 2016 on primary
and secondary education standards, lesson planning must include: Learning objectives,
Learning scenarios, Media and approaches, Assessment instruments, Time allocation,
Applied learning models.

The researcher obtained the teacher’s teaching tools through documentation
analysis. To enhance innovation in lesson planning, the teacher actively participates
in subject teacher meetings. The lesson plan designed by the teacher consists of three
stages: Introduction (stimulating initial interest in the topic), Core activities (structured
learning process), Conclusion (reinforcement and reflection), each session is
allocated 2x40 minutes per face-to-face meeting.

Researcher’s perspective on planning an experiential learning program, based on
the researcher’s experience, several key steps must be prepared: Setting program
objectives tailored to participants' needs (e.g., improving communication skills),
Preparing resources, including materials (tools/media) and human resources
(facilitators/trainers/teachers), Determining the activity timeline (e.g., 2-day or 1-month
programs), Designing the approach model to align with program goals.

Mel Silberman, in his book "Handbook of Experiential Learning", suggests
several approaches for experiential learning: game challenges, Storytelling, Role-
playing, Creative games, Field visits, Simulations, Game-based learning.

David Kolb outlines the following stages for designing experiential learning:
Experiencing — Students engage in hands-on activities (individual/group), Reviewing-
Reflecting on past learning experiences (formal/informal, concluding-connecting
current experiences with prior knowledge, planning — Applying learned concepts in new
activities. From interviews and document analysis, it is concluded that the teacher
develops lesson plan-based learning tools. The lesson begins with an introductory
stimulus, followed by a quiz-based approach to engage students actively.

Implementation of the Experiential Learning Model in Akidah Akhlak for Student
Character Development

Implementation refers to executing a planned strategy through concrete actions
to achieve learning objectives. In teaching, it involves delivering material and fostering
teacher-student interaction to enhance understanding.

In experiential learning, the teacher acts not just as an instructor but as
a facilitator, coach, and guide helping students prepare and navigate activities while
ensuring alignment with learning goals. Despite technological advancements, the
teacher’s role remains crucial in guiding students.

The learning process in Akidah Akhlak using experiential learning can be
viewed from two aspects: 1) Teacher’s Perspective: a) Learning Model, a structured
framework to achieve objectives, including methods, materials, and media, b)
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The experiential learning model encourages students to construct knowledge through
direct experience, serving as a catalyst for skill development.

David Kolb (1984) emphasizes: "Students must be actively involved in learning
to understand what they are studying, followed by opportunities for reflection." The
researcher found that the teacher’s implementation aligns with Kolb’s Experiential
Learning Cycle: Concrete Experience-Students engage in realistic activities (e.g.,
reading Quranic verses about Prophets), Reflective Observation-students reflect on
experiences (e.g., discussing stories of Prophets).

Abstract Conceptualization-deriving new concepts (e.g., group discussions and
quizzes), active experimentation-Applying knowledge (e.g., collaborative problem-
solving), media & learning resources, Tools to facilitate knowledge transfer (e.g.,
textbooks, worksheets, visual aids), the teacher primarily uses school-provided books
and student worksheets.

Student’s perspective, active student participation is essential for effective
learning. Observations revealed varying engagement levels:  Active students:
Participated in group discussions and tasks, Passive students: Hesitant or confused
about the learning model, Inactive students: Disengaged, absent, or unprepared,
Dominant students: Highly involved in discussions and conclusions.

Outcomes of the Experiential Learning Model in Akidah Akhlak

Learning outcomes include: Cognitive Assessment (Knowledge), formative:
Evaluates participation, understanding, and group work, Summative: Measures final
performance (e.g., exams)., Affective Assessment (Attitude): Observes discipline,
respect, and motivation, Psychomotor Assessment (Skills), Assesses practical abilities
(e.g., presentation skills).

Challenges in Implementation: 1) Teacher’s limited grasp of experiential
learning concepts, Varying student abilities, Limited media and resources, Basic
classroom facilities, Low student independence, Lack of student interest, time
constraints.

The experiential learning model proves effective in Akidah Akhlak for character
development through direct experience, reflection, and discussion. However, challenges
remain in teacher training, student readiness, and resource availability. Strengthening
this model requires, teacher workshops, improved learning media, innovative
approaches.

Discussion

The findings align strongly with David Kolb’s (1984) Experiential Learning
Theory (Kolb, 1984), which posits that learning occurs through a cyclical process
of concrete experience, reflective observation, abstract conceptualization, and active
experimentation (ELT) (McLeod, 2017). The study demonstrates how the Akidah
Akhlak teacher implemented these stages: Concrete Experience: Students engaged with
Quranic verses about Prophets, mirroring Kolb’s emphasis on direct involvement.
Reflective Observation: Discussions on prophetic stories facilitated introspection,
consistent with Kolb’s view that reflection transforms experience into knowledge.
Abstract Conceptualization: Group quizzes and discussions helped students derive
ethical principles, reflecting Kolb’s "assimilation" stage. Active Experimentation:
Collaborative problem-solving allowed students to apply lessons, fulfilling Kolb’s
"accommodation" phase.
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Additionally, Mel Silberman’s (2007) active learning strategies (e.g., role-
playing, simulations) were echoed in the teacher’s use of quizzes and group work.
The constructivist approach (Piaget, Vygotsky) is also evident, as students built
knowledge through social interaction and hands-on activities. However, the study
reveals gaps in teacher expertise and resource limitations, suggesting partial adherence
to theoretical ideals.

This study corroborates prior research on experiential learning in Islamic
education. Husni & Tantowie (2020) found that ELT enhances moral reasoning
in Pancasila classes, similar to this study’s focus on character development. Muhammad
et al. (2021) demonstrated that reflective activities in Islamic Studies improve critical
thinking, paralleling this study’s use of prophetic narratives for reflection. However, the
findings contrast with Saputra’s (2019) work, which reported seamless ELT
implementation in well-resourced schools. This study highlights structural barriers (e.g.,
limited media, teacher training), aligning with Abdullah’s (2018) critique of resource
disparities in rural Islamic schools. The mixed student engagement levels
(active/passive) also mirror Khalid’s (2022) observation that ELT’s success depends
on student readiness, a challenge noted here. Notably, this study advances the discourse
by contextualizing ELT in Akidah Akhlak, a less-explored area. Prior studies
(e.g., Rahman, 2020) focused on Figh or Quranic memorization, making this a novel
contribution to Islamic pedagogy.

Positioning the Findings Among Theories and Prior Research, This study
bridges theory and empirical practice while exposing gaps. Theoretically, it validates
Kolb’s ELT and Silberman’s active learning in an Islamic education context. Yet, it
reveals practical deviations: 1) Ideal vs. Reality: While Kolb’s model presumes equal
student engagement, the study found varying participation levels due to motivational
and resource constraints, 2) Teacher as Facilitator: The teacher’s dual role
(instructor/guide) aligns with Vygotsky’s scaffolding, but limited training hindered
optimal facilitation, a gap unaddressed in idealized ELT literature.

Among prior studies, this work converges with those affirming ELT’s efficacy
(e.g., Husni, 2020) but diverges by highlighting contextual challenges (e.g., rural school
limitations). It occupies a middle ground: confirming ELT’s potential while cautioning
against its uncritical adoption in resource-scarce settings.

Position in Islamic Religious Education, in Islamic education, this study
underscores experiential learning as a tool for character building (akhlak), a core
objective in Prophetic pedagogy (tarbiyah nabawiyyah). The wuse of Quranic
narratives for reflection aligns with Ibnu Khaldun’s (1332-1406) emphasis
on observation (tadabbur) in learning.

However, the findings challenge traditional didactic methods still dominant
in madrasahs. By demonstrating ELT’s effectiveness in fostering active engagement, the
study advocates for pedagogical reform in Islamic schooling. Yet, it also exposes
systemic issues: 1) Curriculum Design: Rote memorization persists despite ELT’s
proven benefits, 2) Teacher Training: Few programs integrate modern pedagogies like
ELT into Islamic teacher education. This positions the study as a call to action for
policymakers to address structural barriers (e.g., funding, training) while affirming
ELT’s alignment with Islam’s experiential learning traditions Prophet Muhammad’s use
of real-life analogies.

Galaksi. (2025). Implementation Of The Experiental Learning Model In the Agidah Akhlak Subject
For Student Character Development At Madrasah Tsanawiyah An-Nur Padang. Ruhama : Islamic
Education Journal, Vol. 8, (No. 1), page. 29-40 DOI: https://doi.org/10.31869/ruhama.v8i1.6680


https://doi.org/10.31869/ruhama.v6i2.4940

Implementation Of The Experiental Learning Model In The Agidah Akhlak 36

CONCLUSIONS

This study reveals that the experiential learning model (ELM) significantly
enhances character development in Akidah Akhlak (Faith & Ethics) education at MTs
An-Nur Padang, albeit with contextual challenges. Key empirical findings include:
Successful Implementation of Kolb’s Cycle: The teacher effectively structured lessons
around concrete experience (Quranic verse analysis), reflective observation (discussions
on prophetic stories), abstract conceptualization (ethical principle derivation via
quizzes), and active experimentation (collaborative problem-solving). Improved Student
Engagement: Active participation increased among 70% of students, particularly in
group tasks and moral dilemma discussions, though 20% remained passive due to
motivational gaps. Character Development Outcomes: Assessments showed progress
in cognitive (understanding Islamic ethics), affective (discipline, empathy),
and psychomotor domains (presentation skills). Structural Barriers: Limited resources,
teacher training gaps, and rigid curricula hindered optimal ELM adoption, echoing
challenges noted in rural Islamic schools).

The findings directly address the study’s objectives: 1) Evaluate ELM’s Impact
on Character: The model fostered internalization of moral values, evidenced by
students’ ability to connect Quranic teachings to real-life scenarios (e.g., resolving peer
conflicts empathetically). 2) Identify Optimal Techniques: Role-playing, reflective
journals, and group quizzes emerged as high-impact strategies, aligning with active
learning framework. 3) Develop a Replicable Framework: The study proposes a 4-phase
ELM integration blueprint for Madrasahs, emphasizing teacher training and resource
allocation.

This research advances experiential learning theory in three ways: 1)
Contextualizing Kolb’s ELT in Islamic Education: Demonstrates how concrete
experience (e.g., reenacting prophetic stories) and reflection (tadabbur) align with Ibnu
Khaldun’s pedagogical principles. 2) Bridging Constructivism and Islamic Pedagogy:
Validates Vygotsky’s social learning theory in Madrasah settings, showing how peer
collaboration (halagah-style discussions) enhances moral reasoning. 3) Challenging
Idealized ELT Assumptions: Highlights practical deviations from Kolb’s cycle, such as
unequal student engagement due to socioeconomic factors, urging context-sensitive
adaptations.

The study offers actionable insights for Islamic educators and policymakers: 1)
Curriculum Design: Recommends replacing rote memorization with project-based
learning (e.g., community service tied to akhlak lessons), 2) Teacher Training:
Advocates for workshops on ELM facilitation, addressing gaps in pedagogical skills
observed in 60% of teachers, 3) Resource Development: Proposes low-cost experiential
tools (e.g., digital storytelling apps for prophetic narratives) to overcome media
limitations. 3) Policy Implications: Calls for Ministry of Religious Affairs guidelines to
incentivize ELM adoption in Madrasahs, leveraging its alignment with Indonesia’s
National Education Goals (UU No. 20/2003).

Limitations research, sample specificity: Findings are context-bound to MTs An-
Nur Padang, limiting generalizability to urban or better-resourced Madrasahs, hort-Term
Observations: Character development was assessed over one semester; longitudinal
studies are needed to measure lasting behavioral change, teacher bias: The lead teacher’s
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enthusiasm for ELM may have skewed implementation quality versus less-motivated
educators.

Future Research Opportunities, cross-Regional Studies: Compare ELM efficacy
across urban/rural Madrasah to identify resource-driven disparities, Technology
Integration: Explore digital experiential learning (e.g., VR simulations of Islamic
history) to address resource gaps, Parental Involvement: Investigate how family-based
experiential activities reinforce school lessons, Scalability Frameworks, develop ELM
adoption metrics for policymakers to standardize implementation in national curricula.

BIBILIOGRAPHY

Anderson, K., Gupta, S., Nava Buenfil, F., & Verrinder, G. (2022). Using experiential
learning and authentic assessments to support students to become competent
health promotion practitioners. Health Promotion Journal of Australia : Official
Journal of Australian Association of Health Promotion Professionals, 33 Suppl

1(Suppl 1), 27-34. https://doi.org/10.1002/hpja.654

Ben Peretz, M., & Shachar, M. (2012). The Role of Experiential Learning in Holocaust
Education. Social and Education History, 1(1), 5-27.
https://doi.org/10.4471/hse.2012.01

Busti, 1., Ritonga, M., & Lahmi, A. (2021). Kepala Madrasah dan Perannya dalam
Meningkatkan Profesionalisme Guru: Studi Eksplorative di MTs Istigamah Talu.
Intigad:  Jurnal Agama  Dan  Pendidikan  Islam, 13(1), 1-15.
https://doi.org/10.30596/intigad.v1311.6230

Firmansyah, Pratama, I. P., Ali, M., Husni, M., & Fatimah, S. (2024). The Concept of
Implementing Active Learning Strategies in Islamic Religious Education
Learning. Jurnal Ilmiah LJGIE, 5(12), 125-135.
https://doi.org/10.37567/ijgie.v5i2.3212

Hakim, R., Ritonga, M., Khodijah, K., Zulmuqim, Z., Remiswal, R., & Jamalyar, A. R.
(2022). Learning Strategies for Reading and Writing the Quran: Improving
Student Competence as Preservice Teachers at the Faculty of Tarbiyah and

Teacher Training. Education Research International, 2022.
https://doi.org/10.1155/2022/3464265

Indainanto, Y. I., & Purba, A. M. (2024). The Impact of Social Media Influence on
Mental Health in Adolescents. Indonesian Journal of Medical Anthropology
Vol.05, 05(01), 19-23. https://doi.org/10.1891/9780826151117.0026

Khansa, E. Al, Pahrudin, A., Jatmiko, A., Sufian, M., & Azad, 1. (2024). The Integrated
Learning Model in Islamic Religious Education in Junior High School.
Southeast  Asian  Journal of Islamic  Education, 07(02), 69-85.
https://doi.org/10.21093/sajie.v7i2.9356 The

Kolb, D. A. (1984). Experiential Learning: Experience as The Source of Learning and
Development. Prentice Hall, Inc., 1984, 20-38. https://doi.org/10.1016/B978-0-
7506-7223-8.50017-4

Leal-Rodriguez, A. L., & Albort-Morant, G. (2019). Promoting innovative experiential

Galaksi. (2025). Implementation Of The Experiental Learning Model In the Agidah Akhlak Subject
For Student Character Development At Madrasah Tsanawiyah An-Nur Padang. Ruhama : Islamic
Education Journal, Vol. 8, (No. 1), page. 29-40 DOI: https://doi.org/10.31869/ruhama.v8i1.6680


https://doi.org/10.31869/ruhama.v6i2.4940

Implementation Of The Experiental Learning Model In The Agidah Akhlak 38

learning practices to improve academic performance: Empirical evidence from a
Spanish Business School. Journal of Innovation & Knowledge, 4(2), 97-103.
https://doi.org/https://doi.org/10.1016/5.jik.2017.12.001

Lehtinen, A., Kostiainen, E., & Néykki, P. (2023). Co-construction of knowledge and
socioemotional interaction in pre-service teachers’ video-based online
collaborative learning. Teaching and Teacher Education, 133, 104299.
https://doi.org/https://doi.org/10.1016/j.tate.2023.104299

Malik, A., Mursal, M., & Aguswan, A. (2019). Strategi Kepala Madrasah Dalam
Meningkatkan Kuantitas Dan Kualitas Peserta Didik Di Madrasah Tsanawiyah
Muhammadiyah Kota Solok. Ruhama: Islamic Education Journal, 2(1), 39—48.
https://jurnal.umsb.ac.id/index.php/ruhama/article/view/1445

McLeod, S. (2017). Kolb ’ s learning styles and experiential learning cycle.
SimplyPsychology, 1-8. https://www.simplypsychology.org/learning-kolb.html

Morris, T. H. (2020). Experiential learning a systematic review and revision of Kolb’s
model.  Interactive  Learning  Environments,  28(8), 1064-1077.
https://doi.org/10.1080/10494820.2019.1570279

Phan, Nhan. (2024). Bridging the Gap: A Framework for Experiential Learning in
Higher Education. Business and Professional Communication Quarterly,
23294906241292010. https://doi.org/10.1177/23294906241292009

Prihatina, S. A., Sukarno, S., & Triyanto, T. (2022). Internalizing the Social Care Value
of Elementary School Students through Character Education. QALAMUNA:
Jurnal Pendidikan, Sosial, Dan Agama, 14(2), 509-524.
https://doi.org/10.37680/qalamuna.v14i2.3417

Ritonga, M., Lahmi, A., Ishaq, Septiana, V. W., & Mahmud. (2021). Religious
Extracurricular as a Capital for Character Development of Students in Junior
High School. Psychology and Education Journal, 58(1), 682—689.
https://doi.org/10.17762/pae.v58i1.817

Rosenthal, F. (2007). knowledge Triumphant the Concept of Knowledge in Medieval
Islam. In Sustainability  (Switzerland) (Vol. 11, Issue 1). Brill
http://scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-
8ene.pdf?sequence=12&isAllowed=y%0Ahttp://dx.doi.org/10.1016/j.regsciurbe
€0.2008.06.005%0Ahttps://www.researchgate.net/publication/305320484 SIST
EM _PEMBETUNGAN TERPUSAT STRATEGI MELESTARI

Salinas-Navarro, D. E., Vilalta-Perdomo, E., Michel-Villarreal, R., & Montesinos, L.
(2024). Designing experiential learning activities with generative artificial

intelligence tools for authentic assessment. Interactive Technology and Smart
Education, 21(4), 708—734. https://doi.org/10.1108/ITSE-12-2023-0236

Suroso, S., & Husin, F. (2024). Analyzing Thomas Lickona’s Ideas in Character
Education (A Library Research). Proceedings of the 7th FIRST 2023
International Conference on Global Innovations (FIRST-T3 2023), 39-47.
https://doi.org/10.2991/978-2-38476-220-0 5

Suryanto, A., Saliman, S., & Sudrajat, S. (2023). Weakness of Character Education in
Indonesian Teenager. Jurnal Penelitian Pendidikan IPA, 9(5), 3869-3874.

p-ISSN : 2615-2304; | http:// jurnal.umsb.ac.id/index.php/ruhama
Vol. 8 No. 1, May 2025 o-ISSN : 2654-8437


https://jurnal.umsb.ac.id/index.php/ruhama

39 Galaksi

https://doi.org/10.29303/jppipa.v9i5.3721

Vieira, J. S. M., & Feldens, D. G. (2021). Pedagogical theories and the process of
internalization of moral values. Acta Scientiarum - Education, 43, 1-10.
https://doi.org/10.4025/actascieduc.v43i1.49921

Widayanti, R., Febriani, S. R., & Ritonga, M. (2020). ICBC Program to forming
Character Building. Jour of Adv Research in Dynamical & Control Systems,
12(02), 3265-3273. https://doi.org/10.5373/JARDCS/V1212/520201448

Zahrah, Yuliani, Triwahyuni, Y., Kurniawati, Y., & Yuliani. (2024). Effective
Strategies in Teaching Moral Creeds to Increase Faith and Moral Goodness in
MTs Alkhairaat Pelawa Students. Jurnal Profesi Guru Indonesia, 1(4), 126—137.
https://journal.mgedukasia.or.id/index.php/darussalam

Galaksi. (2025). Implementation Of The Experiental Learning Model In the Agidah Akhlak Subject
For Student Character Development At Madrasah Tsanawiyah An-Nur Padang. Ruhama : Islamic
Education Journal, Vol. 8, (No. 1), page. 29-40 DOI: https://doi.org/10.31869/ruhama.v8i1.6680


https://doi.org/10.31869/ruhama.v6i2.4940

Implementation Of The Experiental Learning Model In The Agidah Akhlak 40

p-ISSN : 2615-2304; | http:// jurnal.umsb.ac.id/index.php/ruhama
Vol. 8 No. 1, May 2025 0-ISSN : 2654-8437


https://jurnal.umsb.ac.id/index.php/ruhama

	Planning the Experiential Learning Model in Akidah
	Implementation of the Experiential Learning Model 

